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Abstract

The study was aimed at exploring multi-dimensional classroom engagement in
EFL contexts. To this end, the study employed descriptive survey design, which
involves both qualitative and quantitative methods. Accordingly, all participants
were selected through availability sampling techniques for the questionnaire
and focus group discussion. Thus, descriptive statistics using frequencies and
percentages were employed in analyzing the quantitative data. The findings from
the study have shown that the results indicated that EFL learners had an average
level of classroom engagement in terms of engagement as a multidimensional
construct that includes cognitive, behavioral, social, and emotional dimensions
of engagement among foreign language learners in the classroom. The multi-
dimensional classroom engagement in EFL contexts is important in students’
academic achievement since engagement requires not only being active but also
feeling and sense making learning belongingness. This indicates that engagement
is more than involvement or participation it requires feelings and sense making.
In line with this, usefully the three dimensions to students’ engagement like
behavioral, emotional and cognitive engagement. Finally, based on the findings,
the researcher recommended that engagement in EFL classroom

Key words: Engagement, Multi-Dimension, Cognitive, Behavioral and
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Introduction

In classrooms around the world, engagement refers to the investment
of resources (i.e., time and effort) that either students or instructors
make to optimize the experience of learning and enhance learning
outcomes (Trowler, 2010).

Engagement requires not only being active but also feeling and sense
making (Harper and Quaye, 2009). Any teacher observing his or her
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students in the classroom is aware of differences between them in
terms of their interest and involvement. One pair might be completely
off-task, whispering about the weekend, while another group might be
compliant, yet paying little attention. A third pair might be hunched
over pieces of paper, scribbling down ideas, asking one another
questions, intent on working out the problem.

Student engagement has been considered a predictor of learning,
improvement of performance, positive expectations about abilities,
long term academic achievement, and the quality of socialization and
preferences (Furrer and Skinner, 2003). So, engagement is a buzzword
being used alongside labels such as student, classroom, or course
engagement in the educational research domain.

Christenson et al. (2012, p. 817) underscored the crucial role of
engagement for learning: “Student engagement drives learning; it
requires energy and effort; is affected by multiple contextual influences;
and can be achieved for all learners.” Engagement is more than
involvement or participation — it requires feelings and sense making as
well as activity (Harper and Quaye, 2009a, p. 5).

According to the recent studies of engagement and the academician
Reeve, (2012), instead of handling engagement as a simple construct
having one dimension, accepting the engagement as a multi-
dimensional construct will be much more rational and helpful in
understanding what counts as student engagement. In a competitive
and globalised world, educational engagement is widely seen as
important for understanding the reasons behind improving education
outcomes for students especially in EFL context is considered vital.

Therefore, the aim of this study was to clarify what is meant by the
term engagement with regard to multi-dimensional classroom based on
the context of EFL classroom. To this end, the study concerned with the
exploring multi-dimensional classroom engagement in EFL contexts.
And finally, conclusions and recommendations were given on the
multi-dimensional classroom engagement in EFL context.

Research Question

In order to realize the objectives of this study, the following research
questions were prepared:

a) What are the importance of multi-dimensional engagement in EFL
classroom?
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b) To what extent students engage themselves multi-dimensional
engagement in EFL classroom?

c) What are the main multi-dimensional engagements that help
learners in improving their performance?

Objectives of the Study

General Objective

Exploring Multi-Dimensional Classroom Engagement in EFL Contexts
at DaDU: The case of

English language and literature students 2011 E. C summer program
Entry.

Specific Objectives
Based upon the main objective, the study was intended to achieve the
following specific objectives:

a) To identify the importance of multi-dimensional engagement in
EFL classroom

b) To distinguish the degree of students engage themselves multi-
dimensional engagement in EFL classroom

c¢) To classify the main multi-dimensional engagements that help
learners in improving their performance?

Research Methodologies

Research design

The study employed a blend of both quantitative and qualitative
approaches to research. The research method used for the study was
descriptive survey design of the existing situation regarding exploring
multi-dimensional classroom engagement in EFL contexts at Dambi
Dollo University in the case of English language and literature students
2011 E. C summer program entry.

Source of Data and Population of the Study

The sources of data were English Language and Literature 2011 E.C
summer students and at Dambi Dollo University. The researcher
decided to choose summer students for two reasons. The first reason is
that the researcher believed that respondents at this level have a unique
experience with regard to the University courses, and the second
reason is that since the university is the newly established university,
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the researcher didn’t come across a study conducted exploring multi-
dimensional classroom engagement in EFL contexts at DaDU.

Sample Size and Techniques

The Sample Size: The sample size of the study in terms of participants
consisted of English Language and Literature students of 2011 E.C
summer program entry. To this end, 33 of them were selected through
availability sampling technique. So, the total population size was 33.
Therefore, 33 of them selected from English Language and Literature
department of Dambi Dollo University were involved in the study.

Results and Discussions

The following table 1 shows that the results of the questionnaire
administered in order to obtain data on students’ academic practices
of classroom engagement in EFL context through multi- dimensional
engagement.

As indicated in the table under item number 1, majority of the
respondents, 21 (63.6%) and 12 (.36.4 %), strongly agreed and agreed
respectively. This indicates that engagement is an indicator of teachers’
efforts to motivate their learners. Based on empirical studies and
theoretical conceptualization, Reeve (2012) stated that engagement is a
contributor to the learning process. Investigating the responses given to
item number 2 in the table, majority of the respondents, 22 (66.7%) and
11 (33.3%), strongly agreed and agreed respectively that engagement is
emotional quality during a learning activity. This view is supported by
Jeon, and Barch, (2004) as engagement is defined as a student’s active
involvement and emotional quality during a learning activity.

Inresponding toitem number 3 in the table, 20 (60.6%) of the respondents
strongly agreed and 9 (27.3%) of the respondents stated their agreement
where as 4 (12.1%) of them undecided to the item. This idea is
supported by Furrer and Skinner, (2003) that student engagement has
been considered a predictor of learning, improvement of performance,
positive expectations about abilities, long term academic achievement,
and the quality of socialization and preferences.

As indicated in the table under item number 4, 16 (48.5%) and
7 (21.2%) of the respondents strongly agreed and agreed respectively
that indicates student engagement means students’ willingness to
participate in routine school activities, such as attending classes or
submitting required work. Christenson et al. (2012) also agree that
students” willingness to participate in routine school activities, such as
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attending classes, submitting required work, and following teachers’
directions in class. However the rest of the participants 3 (9.1%) and
7 (21.2%) of them responded that undecided and disagreed to the
item respectively.

As can be understood from the responses given to item number 5 in
the table, 17 (51.5%) and 11 (33.3%) responded strongly agreed and
agreed respectively to the item that engagement is the process whereby
institutions deliberate attempt to involve and empower students in
the process of shaping the learning experience. Whereas 5 (15.2%) of
them responded disagree. Kuh (2009a, p. 683) advocate that student
engagement as “the time and effort students devote to activities that
are empirically linked to desired outcomes of university to induce
students to participate in these activities.

As can be seen from the responses in the table, 15 (45.6%) of the
respondents strongly agreed and 13 (39.4%) of them agreed to item
number 6. This shows that majority of the respondents were of the view
that students” engagement has been examined as a multi-dimensional
concept. This view is supported by Gunuc and Kuzu, (2014) who point
out that student engagement has been examined as a multi-dimensional
concept. Whereas 4 (12%) and 1 (3%) of them stated their strong
disagreement and strongly disagreement respectively to the above item.

Regarding item number 7 in the table, 13 (39.4%) and 15 (45.6%) of the
respondents stated their strong agreement and agreement respectively.
However, the rest 5 (15%) of the respondents strongly disagreed to the
above item. This point of view is supported by Gunuc (2013) who points
out that it was observed that the campus itself and campus activities
have indirect effects on students especially in higher education.

According to the responses to item number 8 in the table, 16 (48.5%)
and 14 (42.4%) of the respondents stated the strongly agreement and
agreement respectively. These indicates that the respondents believe
that in order to increase students” engagement in a course or subject,
teachers need to create lessons, or assignments. The remaining 1 (3%)
and 2 (6.1%) of the respondents forwarded their disagreement and
strong disagreement respectively. In responding to item number 9 in the
table, 18 (54.5%) and 13 (39.4%) of the respondents strongly agree and
agree respectively. This idea is supported by Harper and Quaye (2009a,
p. 5) stated that engagement is more than involvement or participation
it requires feelings and sense making as well as activity. But the rest
2 (6.1%) of them responded strongly disagree for the above item.
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As illustrated in the table under item number 10, 18 (54.5%) and
13 (39.4%) of the respondents stated that behavioral engagement
contributes to positive learning. This point of view is supported by
Fredricks et al. (2004) who indicates that behavioral engagement
contributed to students” willingness to make efforts, persistence to
academic tasks, attention in class, and involvement in class discussions.
In contrast, 2 (6.1%) of the respondents disagreed to the item and were
of the view that behavioral engagement did not contribute to students’
willingness to make efforts, persistence to academic tasks, attention in
class, and involvement in class discussions.

As can be seen from the table under item number 11, majority of the
students, 14 (42.4%) and 16 (48.5%) of the respondents stated their
strongly disagreement and agreement respectively to the item. This
cognitively engaged student would be invested in their learning, would
seek to go beyond the requirements, and would relish challenge. In a
review of the literature on student engagement, Fredricks, Blumenfeld,
and Paris (2004,) propose that student engagement has multiple
dimensions: behavioral, emotional, and cognitive. Whereas 3 (2.1%) of
the respondent disagreed to the above idea.

With regard to item number 12, 13 (39.4%) and 17 (51.5%) of the
respondents respectively stated their strong agreement and agreement
that indicates how students feel about themselves and their work, their
skills. This view is supported by Metallidou and Viachou, (2007) who
state that cognitive engagement is a matter of students” will that is,
how students feel about themselves and their work, their skills, and the
strategies they employ to master their work. 3 (9.1%) however, of the
respondents disagreed with the item.

Regarding to item number 13 in the table, 13 (39.4%) of the respondents
strongly agreed and 15 (45.5%) of the respondents stated their
agreement. This indicates that positive emotional engagement
influences students” willingness to work. As Finn (1989) stated that
positive emotional engagement is presumed to create student ties to
the institution and influence students” willingness to work. On the
contrary of the above responses, 1 (3%) of the respondent could not
decide on whether emotional engagement refers to students” positive
and negative affective reactions towards teachers or not. The rest
4 (12.1%) of them replied their disagreement to the item.

In response to item number 14, 19 (57.6%) and 11 (33.3%) of the
respondents replied their answers strongly agree and agree respectively
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for the idea that students’ engagement is a term used to describe
an individual’s interest and enthusiasm for school. This meant that,
student engagement is widely recognized as an important influence on
achievement and learning in higher education, the following rationales
to engagement are the reasons to engage. As Gallup, (2013) argued that
students” engagement is a term used to describe an individual’s interest
and enthusiasm for school, which impacts their academic performance
and behavior. However, 3 (9.1%) of the respondents could not decide
on whether engagement is a term used to describe an individual’s
interest and enthusiasm for school or not.

Concerning item number 15, majority of the respondents 18 (54.5)
and 12 (36.4%) of the respondents respectively stated their strongly
agreement and agreement. This response of the respondents indicates
that engagement is multidimensional construct that includes, at the
least, three components: cognitive, behavioral, and emotional. Gallup,
(2013) supported this idea as students” engagement is a term used to
describe an individual’s interest and enthusiasm for school, which
impacts their academic performance and behavior. Whereas, 3 (9.1%)
of the respondents disagreed with the above item.

Regarding item number 16, 20 (60.6%) of the respondents strongly
agreed and 10 (30.3%) of them agreed to the item. This indicates
that engagement requires not only being active but also feeling and
sense making. But the rest 3 (9.1%) of the respondents showed their
disagreement for the item. This point of view is supported by Harper
and Quaye, (2009) as engagement requires not only being active but also
feeling and sense making. Item number 17 asked the students whether
there are mutual relationships between behavioral and emotional
engagements or not. Majority of the respondents, 21 (63.6%) and
12 (36.4%), respectively stated their strong agreement and agreement
to the item.

Results of Students’ Focus Group Discussion

The results of students’ focus group discussion are discussed and
interpreted below. To begin with, why engagement is an important
predictor of academic success? The participants stated that they totally
agreed on the importance of engagement for different things and in
different scenarios as well. To list some of the points that they have
mentioned are: engagement helps so as to capture the attention of the
learners which may lead to motivate the learners. And also engagement
helps the learners to participate actively in their academic world and
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practice sense of student - centered learning in school which is the
degree, to which students feel respected, accepted and supported by
teachers and peers. Jones, (2008) supported the participants idea as
engagement is an important predictor of academic success, which
closely link to educational outcomes. Regarding emotional engagement
involves students’ responses to the teacher, peers, course content
and to the class which all include attitudes, interests and values, the
majority of the participants agreed that engagement involves students’
to follow the teachers track in the classroom, helps the students to
develop listening skills which helps them improve their academic
success. This point of view is supported by Kuh et al., (2007) argued
that engagement in educationally effective practices, both inside and
outside the classroom, which leads to a range of measurable outcomes.
In response to the idea for cognitive engagement is an investment
of time in thinking about learning, the majority of the respondents
agreed that cognitive engagement helps the students clearly engage
and understand in learning processes in which students invest in
their own learning. The respondents also briefly stated their ideas on
students who engage emotionally would experience affective reactions
such as interest, enjoyment, or a sense of belonging. Based on their
ideas the above concepts enable students to move with peers and
colleagues in the class freely. Concerning the point that engagement
in higher education has certain differences when compared to student
engagement in other school levels, especially the context of campus or
social life, all respondents replied that engagement in higher education
is different from high school. They briefly stated their ideas that due
to students” mental development or maturity engagement at higher
institution needs high imagination and students are expected to solve
complex ideas. Therefore, academic engagement at higher institution
as, the student’s psychological investment in and effort directed
toward learning, understanding or mastering the knowledge, skills, or
crafts that academic work is intended to promote. This point of view
is supported by Park, (2005) have identified factors that contribute
positively toacademicengagement: academicpress, orhigh expectations
for academic success. And also supportive learning environments that
promote competence and control and active engagement.

Conclusions

The findings of this study show that students agreed that the multi-
dimensional engagement in EFL classroom has paramount important
on increasing students” achievement in the language classroom since
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student engagement has been considered a predictor of learning,
improvement of performance, positive expectations about abilities,
long term academic achievement, and the quality of socialization and
preferences. The concept of student engagement typically arises when
educators discuss or prioritize educational strategies and teaching
techniques that address the developmental, intellectual, emotional,
behavioral, physical, and social factors that either enhance or undermine
learning for students. Therefore, students engaged through behavioral,
emotional and cognitive engagement. Thus, this study has shed some
light on the students” multi-dimensional classroom engagement in EFL
contexts which determines students’ learning and development and is
an indicator of their motivation.
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