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Abstract

The majority of population has gone through various formal education courses
and completed basic education. Thousands of adult learners enroll themselves
to the equivalency courses and gradually upgrade their educational level to
higher secondary standard. Separate curriculums and syllabuses have been
prepared for each level and text books are also prepared accordingly. The
economic dimension includes occupational education, vocational development,
employability, entrepreneurship and alleviation of poverty. Vocational education
covers the spectrum of occupational areas-from traditional crafts and trades to
those occupations based on modern technology. It is the time to study a need
assessment for adults in vocational skill of the courses. A large number of
programmes involving varying levels of vocational skills can be introduced in
continuing education. Skill development and Income Generation Programmes
are functional in the sense that these are largely focused on the development of
functional knowledge with a view to making learning relevant to living and
working. Economic improvement leads towards a better standard of living
for the individual, and in turn for the society as a whole. The programmes in
Kerala State were effectively followed by post literacy programme with the main
effect of preventing neo-literates falling into illiteracy and bringing about a
desired attitudinal change among them. Continuing education programme was
introduced much earlier in Kerala State on its own initiative and prior to the
launching of centrally sponsored continuing education programme. They are the
providers of programmes for basic education, post-literacy, income generation
activities and quality of life improvement. They are the centres of community
factions, for upgrading skills and coordinating the services of government
departments. They serve as a window or focal point where diverse kinds of
continuing education programmes can be taken up for all sections of population.
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The Continuing Education Centres therefore serve as multipurpose centres with
multiple functions to perform.

The major objectives of the study were to study the socio-economic profile of
equivalency learners, to enquire the needs of equivalency learners on vocation
skills, to study the problems faced by equivalency learners who has no vocational
skills and to put forth suggestions on new wvocational skills for equivalency
learners.

The study reveals that most of the equivalency learners were female. 62.5% of the
equivalency learners included in Other Backward Communities, 18.75% from
Schedule Tribes and 12.5% from Schedule Caste. Only 6.25% from Forward
Community. 62.5% of the equivalency learners were married. 15% of them were
widows and 21.87% of them, not married. Divorcees ae not seen in equivalency
learners. Widow learners got some jobs through equivalency courses and got
some earnings. Also they could avoid loneliness through studying equivalency
courses. The majority of the equivalency learners got vocational trainings during
the course. All learners want to include more vocational topics in equivalency
text book. The major problems faced by the learners to the low vocational skills
were low income, decreased quality of life, non-availability of good jobs, bad
performance in the job and dependence on others, etc. The learners suggested
to improve the equivalency courses were given vocational trainings during the
course, the syllabuses were simplified, scientific and systematic course calendar
were provided and were conducted related programmes such as awareness classes
and kalolsavam (art fest), etc. According to Preraks, major socio-economic,
educational and cultural needs of the equivalency learners were skill up gradation,
income generation activities, higher study and getting a certificate, etc. Resource
Persons suggested to improve equivalency courses were: given permanent
vocational trainings, the syllabuses were simplified, systematic course calendar
was provided and give more and more classes and study materials were furnished
to the learners.

The analysis of the Continuing education programmes indicates a vast number of
centres conducting only equivalency courses. The learners demand new vocational
trainings in the equivalency course. The continuing education programme should
include most needed modern vocational courses. The programme should be need-
based, innovative and it should aim at improving the knowledge, upgrading
the skills and bringing a change in the attitude of the people. The approach
and strategy adopted should have high degree of participation. A Continuing
Education Centre can organize vocational education in close collaboration with
government departments and agencies.

Key words: Need - Require something because it is essential or very
important, Assessment - A clearly considered opinion or judgement
or make a judgement about the value or quality of something,
Study - A detailed consideration or investigation of a subject,
Vocational - A strong feeling that one ought to pursue a particular
career or occupation, Skills - The ability to do something and
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Equivalency - An alternate education programme that is equivalent to
the existing formal system of education.

Learner

The learner is the person who studies in the continuing education
centre in order to attain literacy or continuing education. S/he is the
real beneficiary of the literacy or continuing education programme.
Here, the learner means who is undergoing fourth, seventh, tenth
and higher secondary equivalency courses conducted by Kerala State
Literacy Mission Authority.

SDIGP - Skill Development and Income Generation Programmme
QLIP - Quality of Life Improvement Programme

IIPP - Individual Interest Promotion Programme

CEP - Continuing Education Programme

Prerak — The Literacy and Continuing Education Worker

Kalolsavam — The art fest

Introduction

he majority of population has gone through various formal

education courses and completed basic education. The government
of Kerala has declared total literacy. The percentage of literacy was 94
in 2011 census. Hence the state has introduced equivalency programme
for those who have not completed basic education. At present four
levels are in vogue, the 4™, the 7, the 10" and the higher secondary.
Thousands of adultlearners enroll themselves to the equivalency courses
and gradually upgrade their educational level to higher secondary
standard. Separate curriculums and syllabuses have been prepared for
each level and text books are also prepared accordingly. The economic
dimension includes occupational education, vocational development,
employability, entrepreneurship and alleviation of poverty. Vocational
education worldwide is rich and diverse. The profile of vocational
learner varies more than in any other sector of education, in terms of age,
abilities and interests. The curricular demands cover a very wide range
of trades —practically related to all aspects of everyday life. Vocational
education covers the spectrum of occupational areas-from traditional
crafts and trades to those occupations based on modern technology. It
is the time to study a need assessment for adults in vocational skill of
the courses.
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Continuing Education

Continuing educationis the continuation of education of the educational
provision beyond initial education, especially in the vocational sphere.
It is also a concept that implies no criticism of the present system.
Indeed, its major concerns seem to focus on the provision of vocational
continuing education, access to it and extension of it. No such claims
may be legitimately made about the next form of education strategy;
for recurrent education has certainly had some radical claims made on
its behalf. Continuing education is not the same as further education
for a number of reasons: further education is post-compulsory but
not necessarily be post-initiative; further education tends to imply a
specific level of study whereas continuing education does not; further
education is usually pre-vocational, vocational or academic while,
conceptually continuing education need not be directed towards any
course assessment or award.

The following are the types of programmes expected to be offered by
the Continuing Education Centers.

Basic Literacy Programme

Equivalency programme (EP)

1
2
3. Skill Development and Income Generation Programmme (SDIGP)
4. Quality of Life Improvement Programme (QLIP), and

5

Individual Interest Promotion Programme (IIPP)

Skill Development Programme

Skill development and Income generation is one of the key target specific
programmes of continuing education. It helps participants to acquire
or upgrade vocational skills and to enable them to conduct income
generating activities. These are largely focused on the development
of functional knowledge with a view to making learning relevant to
living and working. A large number of programmes involving varying
levels of vocational skills can be introduced in continuing education.
Skill development and Income Generation Programmes are functional
in the sense that these are largely focused on the development of
functional knowledge with a view to making learning relevant to
living and working. Providing vocational skills means equipping
people for their direct involvement in some economic or productive
activity. Acquiring vocational skills is the ability of engaging oneself
in an occupation or gainful employment. Every member of the
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community with special focus on neo-literates and those who have
had little or no formal education form the Priority Target Group of
these programmes. Vocationalisation of education has been part of the
foundation of man’s creative and progressive development. A central
tenet of vocationalisation of education is often expressed by the phrase
“to fit for useful employment”. This implies an economic future for
the individual which will be better than what he/she might have had
without vocationalisation of education. Economic improvement leads
towards a better standard of living for the individual, and in turn for
the society as a whole.

Kerala has been a learning society. It is a model state in the field of
adult and continuing education. It has launched many literacy and
post literacy programmes to make the state a fully literate state. The
programmes in Kerala were effectively followed by post literacy
programme with the main effect of preventing neo-literates falling
into illiteracy and bringing about a desired attitudinal change among
them. Continuing education programme was introduced much earlier
in Kerala on its own initiative and prior to the launching of centrally
sponsored continuing education programme. Continuing Education
Centres are community based centres with area specific community
based approach. They are the providers of programmes for basic
education, post-literacy, income generation activities and quality of life
improvement. They are the centres of community factions, forupgrading
skills and coordinating the services of government departments. They
serve as a window or focal point where diverse kinds of continuing
education programmes can be taken up for all sections of population.
The Continuing Education Centres therefore serve as multipurpose
centres with multiple functions to perform.

Objectives of the study

The major objectives of the study are:

* to study the socio-economic profile of equivalency learners.

* to enquire the needs of equivalency learners on vocation skills.

* to study the problems faced by equivalency learners who has no
vocational skills.

* to put forth suggestions on new vocational skills for equivalency
learners.
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Samples for the study

128 Learners, 120 Preraks, and 20 Resource Persons were selected from
various Blocks and Municipalities of Kannur District, Kerala State. The
learners studied the fourth, seventh and tenth equivalency courses
run by the Kerala State Literacy Mission Authority. The Preraks and
Resource Persons instructed them in non-formal studies.

Tools and Techniques used for data collection
Major tools used for the study were: -

1. Questionnaire

2. Interview Schedule

Questionnaire was used for equivalency learners to collect data and
interview schedule was used to collect information from Preraks and
Resource Persons of the continuing education centres.

Analysis
Table 1: Socio-Economic Profile of the Equivalency learners
No. Status Particulars %u:mlbze; Percentage
1 Gender Male 32 25
2 Female 96 75
3 Religion Hindu 116 90.63
4 Muslim 8 6.25
5 Christian 4 3.12
6 Caste OBC 80 62.50
7 ST 24 18.75
8 SC 16 12.50
9 Forward Caste 8 6.25
10 Age Group Below 30 16 12.50
11 30-40 28 21.87
12 41-50 40 31.25
13 Above 50 44 34.38
14 Married 80 62.50
15 Marital Status Unmarried 28 21.88
16 Widow 20 15.62
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The Table 1 reveals socio-economic profile of the equivalency learners.
As per the Table majority of the learners were female (75%- 96 out of 128)
and only 25% (32 out of 128) were male learners. Majority of the learners
were Hindu (90.63%), followed by Muslim (6.25%) and Christian
(3.12%). The other religion followers were not seen in the study. A close
observation of the caste of the learners shows that, most of them belong
to Other Backward Community (OBC), followed by Scheduled Tribe
(ST-18.75%), Scheduled Caste (SC-12.50%) and Forward Caste (FC-
6.25%). It indicates that, neo-literates less in Forward Caste. Analysis
of the age of the learners shows that, majority of them belongs to above
50 age group (34.38%), followed by 41-50 age group (31.25%) and 30-40
age group (21.87%). The equivalency learners with below 30 age group
are very less and seen only 12.50% in the sample. The learners’ marital
status shows that, most of them married (62.50%). A close observation
of the marital status of the learners’ reveals that 15.62% of them were
widows and they opined that the equivalency course study decreases
their loneliness.

Table 2: Vocational needs of the Equivalency Learners

Number

No Vocational Needs N= 128 Percentage
1 Computer Training 108 84.37
2 Tailoring course 88 68.75
3 Soap Making course 84 65.25
4 Umbrella Making training 80 62.50
5 Fashion Designing course 72 56.25
6 Sari Designing course 68 53.13
7 Artificial Jewellery Making course 54 42.19
8 Coon Agriculture course 50 39.06
9 Driving course 48 37.50

10 Electronic and Home Appliances 44 3437

Repairing course

The learners opined about the different vocational courses they wanted
(Table 2). The major courses were: computer training (84.37%), tailoring
course (68.75%), soap making course (65.25%), Umbrella making
training (62.50%), fashion designing course (56.25%), sari designing
course (53.13%), artificial jewellery making course (42.19%), coon
agriculture course (39.06%), driving course (37.50%) and electronic and
home appliances repairing course (34.37%)
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Table 3: Problems faced by Learners during equivalency course

No Problems ?ISZ;SZZ Percentage
1 Low capacity in reading and writing 88 68.75
2 Low knowledge in subjects 84 65.62
3 Low memory power 77 60.16
4 Low eye sight 35 27.34
5 Family problems 23 18.00

The learners opined about different problems they faced during the
equivalency course (Table 3). The major problems were: low capacity
in reading and writing (68.75%, low knowledge in the subjects (65.62%,
low memory power (60.16%), low eye sight (27.34%) and their family
problems (18%).

Table 4: Equivalency learners’ suggestions

No Suggestion 2@’:{3;’; Percentage
1 Give Vocational trainings 92 71.87
2 Simplify the syllabus 77 60.16
3 Need more classes 60 46.87
4 Need local learning centres 55 42.97
5 Need additional study materials 48 37.50
6 Develop course calendar 36 28.12
7 Require related programmes 35 27.34

The major suggestions of the learners to improve the equivalency
courses are indicated in the Table 4. The major suggestions were: give
vocational trainings to learners during the course (71.87%), simplify the
equivalency course syllabus (60.16%), more classes needed (46.87%),
need local training centres (42.97%), need additional study materials
(37.50%), develop course calendar (28.12%) and related programmes
required (27.34%) like Kalolsavam (art fest) and study tour.

Major Findings

¢ Thestudy reveals that most of the equivalency learners were female.
62.5% of the equivalency learners included in Other Backward
Communities, 18.75% from Schedule Tribes and 12.5% from
Schedule Caste. Only 6.25% from Forward Community. Most of the
equivalency learners included in the age group above 50 (34.38%)
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followed by the age group 41 to 50 (31.25%). 21.87% of them in age
30 to 40 and only 12.5% of the equivalency learners below 30 age
group. 62.5% of the equivalency learners were married. 15% of
them were widows and 21.87% of them, not married. Divorcees ae
not seen in equivalency learners. Monthly income of the majority of
equivalency learners was between Rs. 4000 and 20,000.

Widow learners got some jobs through equivalency courses and got
some earnings. Also they could avoid loneliness through studying
equivalency courses.

Profession of the equivalency learners: Coolie-50%. Govt./Public
Servants- 12.5%. 37.5% of the equivalency learners have no job.

The majority of the equivalency learners have no Prior Learning
(60%).

The majority of the equivalency learners got vocational trainings
during the course.

All learners want to include more vocational topics in equivalency
text books.

They opined that vocational training is necessary to improve
quality of life.

The major problems faced by the learners to the low vocational
skills were low income, decreased quality of life, non-availability
of good jobs, bad performance in the job and dependence on others,
etc.

The major courses required by the learners were computer training,
tailoring, saree designing, fashion designing, soap and umbrella
making, etc.

The learners suggested to improve the equivalency courses were
given vocational trainings during the course, the syllabuses were
simplified, scientific and systematic course calendar were provided
and were conducted related programmes such as awareness classes
and kalolsavam (art fest), etc.

According to Preraks, major socio-economic, educational
and cultural needs of the equivalency learners were skill up
gradation, income generation activities, higher study and getting
a certificate, etc.
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* Resource Persons suggested to improve equivalency courses
were: given permanent vocational trainings, the syllabuses were
simplified, systematic course calendar was provided and give
more and more classes and study materials were furnished to the
learners.

Suggestions

The analysis of the Continuing education programmes indicates a vast
number of centres conducting only equivalency courses. The learners
demand new vocational trainings in the equivalency course. The
continuing education programme should include most needed modern
vocational courses. The programme should be need-based, innovative
and it should aim at improving the knowledge, upgrading the skills
and bringing a change in the attitude of the people. The approach
and strategy adopted should have high degree of participation. A
Continuing Education Centre can organize vocational education in
close collaboration with government departments and agencies.

Conclusion

A nation’s progress in every practical field depends on its capacity
to provide for its citizens every opportunity for learning, whether
it is in the sphere of technical and higher education and research,
medical education, human rights education, elementary and primary
education, adult education or lifelong learning, etc. Hence education
is a tool to promote wellbeing, prosperity and future development
of the individual, the society, the nation-state and the entire human
civilization. Planning of vocationalisation is a formidable and complex
process. It involves careful estimation of the job potential in the existing
situation and also the possible job potential in the emerging patterns of
development. Vocationalisation needs the support, co-operation and
assistance of all strata of society for its success. In fact, everyone in the
society owes in a smaller or larger measure something to education,
and therefore, education has the right to demand some service from
everyone for the future of the people. The future of our people depends
much on the success of vocationalisation of education. Inclusion of
vocational skills in the curriculum creates motivation to the learners
in classes and also helps in income generation. This promotes learners
social, economic and educational forwardness along with education.
Integration of vocational skill in the formal and non-formal curriculum
is the need for the hour. The learners’ prior knowledge and skills have
to be assessed in the programme for better involvement of adults.
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